	Lesson Plan

	Southwest Middle School

	Subject/Level: 8th ELA
	Date: 
	Teacher:  Language Arts

	
	
	
	
	
	
	
	
	
	

	Standard
	
	
	Standard +
	
	
	Honors
	
	Elective Level
	6     7     8

	
	
	
	
	
	
	
	
	
	

	Guiding Question: When is a risk worth taking?
                                    


	Writing 
	Link:
	Characterization 
	

	Interdisciplinary Connections
	How Is This Lesson Differentiated? (circle one)

	Social Studies- Underground Railroad
	Bloom’s Taxonomy Level    K   C   Ap   An   E   S     
Cooperative Learning
Graphic Organizer           Manipulatives
Rubric

	
	

	
	

	
	

	Materials/Technology Needed:    Overhead     Media (Video/CD)        Computer(s)/Internet   

	
	
	
	
	
	
	
	
	
	

	Lesson Components
	Description of Activities

	Focus/Review or Link to
Prior Learning
   
	Characterization/main idea and details

	Purpose/NCSCOS/Obj #
SIOP (Language) Obj
SWBAT:
  
	NCSCOS: 
RI 1 Cite the textual evidence that most strongly supports an analysis of what the text says explicitly.
RI 3 Analyze how a text makes connections between individuals, ideas, or events. W 9 Draw evidence
from informational texts to support analysis, reflection, and research. L 1 Demonstrate command of the
conventions of standard English grammar and usage when writing. L 4a Use context (e.g., the overall
meaning of a sentence or paragraph) as a clue to the meaning of a word. L 5b Use the relationship between particular words to better understand each of the words.

	 
Content/Strategy
  
	DEAR
Grammar
Big Question p. 266
Author Biography and Background Information p. 267


	Guided Practice
	1. Before starting lesson, students will complete an anticipation guide in which they will move around the room in either agreement or disagreement of certain topics.
2. After the anticipation guide, teacher will guide students through a webquest detailing events that have taken place and where they took place.  http://teacher.scholastic.com/activities/bhistory/underground_railroad/index.htm  Using this link, teacher will click on various pictures that will tell a story about the time period.

	
	

	Independent Practice
	1. Once students have completed the webquest, students will read from Harriet Tubman: Conductor on the Underground Railroad, pp. 268–277 
2. As they read, they will 
a. focus on the following questions for characterization: 
b. Analyze Characterization What method of characterization does the author use to show Tubman’s reliance on God during hard times?
c. Which of Harriet Tubman’s actions in this selection do you think best expresses who she is?

	
	

	Formative Assessment/Closure
	1. After they read, in student groups of no more than 5, they will do the following CHARACTERIZATION activity:  
a. Choose a scene from the biography to act out for the rest of the class.
b. Students should play characters and incorporate actual dialogue from the scene.
c.  They may also choose to have a narrator. 
d. Ask them to use voice and gesture to convey the traits of the characters. 
e. After each performance, ask the students to read their rationale for why they played the character the way they did. The rationale must include the following
i. talk about the impression they had of the character they played, 
ii. what character traits they wanted to portray, 
iii. and why.

	
	

	
	

	Homework/Assignments
	[bookmark: _GoBack]On going approach papers and close reading assignments

	
	

	
Reflection:


	Differentiation
	Student Engagement
	Teacher Input
	Critical Thinking
	Lesson Effectiveness

	1   2   3   4
	1   2   3   4
	1   2   3   4
	1   2   3   4
	1   2   3   4



Excerpt from Larger text Performance Rubric
	
	1
	2
	3
	4
	5

	Scene
	No scene was selected.
	The group chose a scene from the biography
to act out for the rest of the class.
(Yes-5, NO-1)
	A scene was selected.

	Dialogue
	Students did not play characters.
No actual dialogue from the text was used.
	Students minimally played characters by relying on actual dialogue from the scene.
	Students played characters with the use of some dialogue from the scene.
	Students played characters by relying on and incorporating dialogue from the scene.
	Students played characters by faithfully relying on and incorporating actual dialogue from the scene.

	Narrator
Setting the stage
Mood,
Situation
	There was minimal to no narrator
	They may also choose to have a narrator.
(Yes-5, NO-1)
	The narrator provided an exposition/introduction, clarified setting & blocking details throughout, and concluded the performance.

	Performance Voice & Gesture
	Students’ voices and gestures did not convey the characters’ traits.
	Students’ use of voices and gestures hardly conveyed characters’ traits.
	Students’ use of voices and gestures somewhat conveyed characters’ traits.
	Students’ use of voices and gestures for the most part conveyed characters’ traits.
	Students’ masterful use of voice and gesture conveyed the characters’ traits.

	Individual Rationale
	Writing does not include the impression they had of the character they played.
0 logical examples that correlates with the impression.
	Writing includes a thorough explanation of the impression they had of the character they played.
1 logical example that correlates with the impression.
	Writing includes a thorough explanation of the impression they had of the character they played.
2-3 logical examples that correlate with the impression.
	Writing includes an explanation of the impression they had of the character they played.
3-4 logical examples that correlate with the impression.
	Writing includes a thorough explanation of the impression they had of the character they played.
5+  logical examples that correlate with the impression.

	Write names in where their scores go . .  . 
	

	
	
	
	
	
	
	
	
	

	Rationale
	what character traits they wanted to portray, and why
	what character traits they wanted to portray, and why
	what character traits they wanted to portray, and why
	what character traits they wanted to portray, and why
	what character traits they wanted to portray, and why

	Post Talk
	After each performance, ask the students to read their rationale for why they played the character the way they did. The rationale must include the following
	After each performance, ask the students to read their rationale for why they played the character the way they did. The rationale must include the following
	After each performance, ask the students to read their rationale for why they played the character the way they did. The rationale must include the following
	After each performance, ask the students to read their rationale for why they played the character the way they did. The rationale must include the following
	After each performance, ask the students to read their rationale for why they played the character the way they did. The rationale must include the following




